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Pedagogical coaching is a new practice in the Malaysian education system. Under the 
Malaysian Education Blueprint, it has been placed under the responsibility of the 
School Improvement Specialist Coaches. Previous studies in this area had been on 
coaching practices in general, correlating to the process of mentoring and not 
specifically on pedagogical coaching. The study delves into the perceptions of 
teachers, coaches and school administrators regarding pedagogical coaching. This 
study aims to gain an insight into the experiences of individuals involved in 
pedagogical coaching practices. The researcher has studied the knowledge, 
understanding, and views of participants on the implementation of pedagogical 
coaching, which are closely related to their professional practices. This qualitative 
study employs purposive sampling involving six participants consisting of three 
school coaches, two teachers, and a school administrator. Data were obtained through 
interviews, observations, and journal reflection, and analyzed based on thematic 
analysis using ATLAS-ti software. Trustworthiness of the study was done through 
member checking, triangulation of methods, audit trail and thick description. The 
findings of the study showed that  participants have similar perceptions on  the 
coaching practices in schools, which were related to their understanding and actions 
to be taken on the coaching practices. The sub-themes were formed based on the data 
analysis. The three emerging themes were identified as: The methods of coaching; 
Impact of coaching; and Coaching readiness. A framework for best practices in 
pedagogical coaching (PeCof) has been proposed to guide on how affective 
pedagogical practice can be implemented in schools. It supports the New Narrative 
Practice of Education 2019, which promotes the capacity building of teachers as to 
change the trend of self-professional development to the professional support. In 
addition it also encourages Professional Learning Community among education 
practitioners. This practice will give positive impact in the professional development 
for teachers and schools as intended by the Ministry of Education Malaysia. 
 





















Bimbingan pedagogi merupakan suatu amalan bimbingan yang baharu di dalam 
sistem pendidikan Malaysia. Di bawah Pelan Pembangunan Pendidikan Malaysia, 
ianya dipertanggungjawabkan kepada Jurulatih Pakar Pembangunan Sekolah. Fokus 
kajian-kajian yang lepas kebanyakannya adalah tentang bimbingan secara umum 
ataupun yang berkait rapat dengan pementoran dan ianya tidak khusus mengkaji 
tentang bimbingan pedagogi. Persoalan kajian ini adalah berkaitan dengan persepsi 
guru-guru, jurulatih pakar dan pentadbir sekolah terhadap amalan bimbingan 
pedagogi. Kajian ini bertujuan untuk mendapatkan gambaran mengenai pengalaman 
ketiga-tiga pihak tersebut yang terlibat dalam amalan bimbingan pedagogi. Secara 
khususnya penyelidik telah mengkaji tentang sejauh mana pengetahuan, pemahaman 
dan pandangan peserta kajian tentang pelaksanaan bimbingan yang berkait rapat 
dengan amalan profesional mereka. Kajian berbentuk kualitatif yang menggunakan 
persampelan bertujuan telah melibatkan  enam orang peserta yang terdiri dari tiga 
orang jurulatih sekolah, dua orang guru dan seorang pentadbir sekolah. Data kajian 
diperolehi melalui temu bual, pemerhatian dan refleksi jurnal. Data yang diperolehi 
juga telah dianalisis secara bertema menggunakan perisian ATLAS.ti. 
Kebolehpercayaan kajian dilakukan melalui pemeriksaan oleh rakan, triangulasi 
kaedah, jejak audit dan deskripsi mendalam. Dapatan kajian telah menunjukkan 
semua peserta kajian mempunyai persepsi yang sama tentang amalan bimbingan di 
sekolah, yang berkaitan dengan apa yang mereka faham dan apa yang perlu amalkan 
dalam bimbingan tersebut. Sub-sub tema telah diperoleh melalui analisis data yang 
dijalankan. Tiga tema utama yang dikenalpasti adalah: Kaedah bimbingan; Impak 
bimbingan; dan Kesediaan bimbingan. Berdasarkan dapatan kajian, satu kerangka 
kerja amalan terbaik bimbingan pedagogi (PeCof) telah dicadangkan sebagai panduan 
bagaimana amalan bimbingan pedagogi berkesan dilaksanakan di sekolah. Kerangka 
ini menyokong Naratif Baru Amalan Pendidikan 2019, yang mempromosikan 
pembangunan kapasiti guru-guru untuk mengubah trend pembangunan kendiri kepada 
sokongan profesional. Ia juga menggalakkan Komuniti Pembelajaran Profesional 
dalam kalangan warga pendidikan. Amalan ini akan dapat  memberikan impak yang 
positif terhadap pembangunan profesionalisme guru-guru dan juga sekolah secara 
amnya seperti yang dihasratkan oleh Kementerian Pendidikan Malaysia. 
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Education in Malaysia, which is referring to the National Education Philosophy is a 
long-term process and also an on-going effort to develop the potential and values of 
individuals in integrated and a holistic manner. The aim is to produce the new 
generation who are skillful and balanced in terms of emotionally, intellectually, 
physically, and spiritually. The inspiration is to develop the new Malaysian who are 
competent, knowledgeable, and capable enough to possess high moral standards. In 
the future, this generation will become the assets for the country as the high achieving 
level of personal and hoping that they will contribute to the national development as a 
whole.  
  
The latest effort done by the Ministry of Education (MOE) is the Malaysia Education 
Blueprint (MEB) 2013-2025 or “Pelan Pembangunan Pendidikan Malaysia (PPPM)” 
through the National Transformation Program and the District Transformation 
Program (DTP) will lead and provide the overall of our educational system towards 
the twenty-first century level of learning and the world-class of education to put 
Malaysia in line with the neighbouring countries and other developed countries in the 
world. The impact of development and globalization of the knowledge-based economy 
The contents of 
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INTERVIEW GUIDING QUESTIONS 
Interview Questions for Coach Participant 
Adapted questions from the study done by Tantalo (2017) on the preparation and 
readiness in doing interview in schools in 2018/2019. 
 




1. What is your work experience as a pedagogical coach?   
2. Do you think school teachers seek out for the coaches?   
3. Describe your experience when working with school teachers.   
4. What topics are discussed during the coaching process?   
5. Tell me a story about a time when you felt the information discussed in 
 coaching meeting was implemented back at school?   
6. Tell me a story about a time when you felt coaching helped the school 
 teachers with an issue?   
7. Tell me a story about a time when you felt that the coaching process had an 
 impact on the teachers’ practices?   
8. What changes have you noticed with the teachers through the coaching 
 process?  
9. Is there anything in the coaching process you would like to have changed? If 
 so, what?   
10. Do you have any final thoughts or comments about your experience with 








INTERVIEW GUIDING QUESTIONS 
Interview Questions for Administrator Participant 
Adapted questions from the study done by Tantalo (2017) on the preparation and 
readiness in doing interview in schools 2018/2019. 
 




1. How long how you been a primary/secondary school administrator?   
2. How would you describe the role of the school principal to someone?   
3. What professional learning opportunities did you engage in to help with your 
 role as a school administrator?   
4. Why did you feel you needed a coach?  
5. Why did you think your school teachers needed a coach?  
6. What is your opinion on coaching?   
7. What is your opinion on the overall coaching process in your school?   
8. Was there a time when there was conflict between your school teachers and 
 their coaches?  
9. What pedagogical changes have you noticed in your teachers after the coaching 
 process?  
10. Is there anything in the coaching process in your school that you would like to 
 have changed? If so, what?   
11. Do you have any final thoughts or comments about your experience with 








INTERVIEW GUIDING QUESTIONS 
Interview Questions for Teacher Participant 
Adapted questions from the study done by Petersen (2015) on the preparation and 
readiness in doing interview in schools in 2018/2019. 
 




1. Tell me about your overall experience being coached?   
2. Tell me about your first meeting with your coach?   
3. Did the experience of being coached impact you or your practices in teaching?  
4. Did the coaching experience impact any aspect of your role as a teacher?  If 
 so, in  what ways?   
5. What changes do you associate with the coaching experience? (Personal  
 performance, school culture, instruction, relationships at school, district,  
 personal)   
6. Other than the coach, what other factors impacted your coaching experience?  
7. How did your experience of being coached impact others? In what ways were 
 they impacted?   
8. What have you learned as a result of the coaching experience?   
9. Looking back on your coaching experience, are there any areas that you would 
  have liked to be coached in that were not covered in enough detail or at all?   






JOURNAL PROTOCOL FORM 
Participant Journal Entry Questions (Teacher) 
Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for the participant in doing the journal reflection in primary/secondary 
schools in 2018/2019. 
 




 Think about the interactions between you and your instructional coach, (a) 
Elaborate on the various interactions between you and your coach that may have 
positively impacted or created barriers to your instructional process? (b) Describe how 
these interactions have influenced your feelings about your abilities to successfully 
improve student performance outcomes? (c)Describe how these interactions have 
influenced your feelings about your professional teaching capabilities? (d) What 
differences have you noticed in your instructional process? (e) What do you attribute 
these changes to and how do you feel about them? (f) What differences have you 
noticed in your beliefs regarding the coaching processes, and (g) What do you 






















JOURNAL PROTOCOL FORM 
Participant Journal Entry Questions (Coach) 
Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for the participant in doing the journal reflection in primary/secondary 
schools in 2018/2019. 
 




 Think about the interactions between you and your coachee (teacher), (a) 
Elaborate on the various interactions between you and your coachee that may have 
positively impacted or created barriers to your instructional process? (b) Describe how 
these interactions have influenced your feelings about your abilities to successfully 
improve teacher’s performance outcomes? (c)Describe how these interactions have 
influenced your feelings about your professional coaching capabilities? (d) What 
differences have you noticed in your instructional process? (e) What do you attribute 
these changes to and how do you feel about them? (f) What differences have you 
noticed in your beliefs regarding the coaching processes, and (g) What do you 




































Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for doing the observation in primary/secondary schools in 2018/2019. 
 
Date : ……........ Time  : ............ Location  : …………………… 
Pedagogical Coach : ………………………………………………………………. 
Teacher : …………………………………………………………………………... 
 
Directions: The researcher will take field notes during all three segments of the 
instructional coaching process, as outlined below.  
Pre-Observation Conference  
Instructional Focus  
¨ classroom management  
¨ content  
¨ instruction,  
¨    assessment  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Coaching Criteria  
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Collaborative Planning  
¨ Review of lesson objectives 
¨ Specific instructional outcomes (What are the students going to learn?)  
¨    Instructional Standards  
¨    Connection between objectives and the lesson  
¨ Facilitation/Reinforcement of PLC  
¨    Pacing Alignment  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Professional development activities 
¨ Suggested professional development activities  
¨ Demonstration of Lesson/Activity/Strategy  
¨    Provided one-on-one training (Specify topic)  
¨ Other:  
 




Classroom Observation  
Content 
Instructional materials 
¨ Films, websites, and other audiovisual materials  
¨ Technology Usage  
¨ Appropriateness of handouts (number, subject, age, andgrade)  
¨ Assistance plan for using text  
¨ Provision of instructional resources (Specify) ¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Instruction 
Structure of the lesson 
¨ The opening of class gained the students attention.   
¨ Agenda   
¨ Pacing of instructional delivery   
¨ Instructional delivery (instructor introduced topic, stated goals; presented 
material   or activity effectively,  summarized the lesson, and gave an assignment 
or suggested an idea to consider before next class)   
¨ Voice tone/inflection   
¨ Emphasis on key points and importantinformation   
¨ Clarity/Accuracy of information   
¨ Use of examples, metaphors, and analogies when appropriate.   
¨ Thought provoking teacher input   
¨ Connections to student’s daily life. (Give examples in comments)   
¨ Other:   
 
Descriptive Notes (Behavior):   Reflective Notes (Comments):  
  
Instructional Strategies 
¨ Assignment Rigor  
¨ Student engagement  
¨ Timing of lesson  
¨ Strategies for developing critical thinking  
¨ Use of questioning strategies  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Differentiation 
¨ Student Choice  
¨ Emotional, physical, and intellectual needs of students are met  
¨ Awareness of students’ prior learning and experience.  
¨ “Real world” applications to learning  
¨ Connection of course goals to students’ personal goals, or societal concerns. 
¨ Other:  
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Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Learning Environment 
¨ Connection with course content.  
¨ Student engagement tactics  
¨ Familiarity with students  
¨ Use of humor  
¨ Participative atmosphere of the classroom  
¨ Physical climate (conducive to learning)  
¨ Display of student work  




Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Classroom Management 
Students response to learning 
¨ Cues of boredom, confusion.  
¨ Encouraged or discouraged questions (dissension).  
¨ Students opportunities for classroom discussion (verbally or inwriting). 
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Students supports/interventions 
¨ There are students not motivated or unable to follow the class.  
¨ The instructor shows favoritism towards a student or group of students.  
¨ Students are able to see visual aids and hear recordings.  
¨ There is one student/group that dominated the discussion and hindered others’  
        participation?  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Assessment 
¨ Assessment matches objective exactly  
¨ Somewhat matches the objective  
¨ Does not match objective  
¨ Some students master concept  
¨ Majority of students do not master the concept  
 






Post-Observation Conference  
Self-reflection 
¨ Teacher observations  
¨ Student learning assessment  
¨ Positive Attributes of Lesson  
¨ Opportunities for Improvement  
¨ Self-Evaluation  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Plan of Action 
¨ Suggestions/Areas of Need  
¨ Plans for improving learning  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Administrative Activities 
¨ Paperwork completion  
¨ Requested intervention (Specify)  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
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